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Abstract 

This study addresses the impact of 2 types of written corrective feedback (WCF) on 

the acquisition of the third person singular -s in English. The study followed a quasi-

experimental design: 2 experimental groups and 1 control group that included 57 

preservice teachers from a Chilean university. The experimental groups underwent a 

treatment based on the provision of direct metalinguistic feedback (group 1) and 

indirect metalinguistic feedback (group 2). The control group did not receive any type 

of WCF. At the end of the treatment, a posttest was run and, 1 month later, a delayed 

posttest was given. Finally, a semistructured interview was conducted in order to 

identify the L2 learners’ perceptions about the provision of WCF through a Wiki 

environment. There was no significant difference between the experimental groups 

on the posttest. However, on the delayed test, group 2 outperformed group 1.  
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1. Introduction 

This study starts with the assumption that EFL teachers must demonstrate 

both pragmatic and declarative competence, especially when it comes to academic 

English. The role grammar plays in the context of language teaching and learning has 

always been the focus of discussion among researchers and teachers. The discussion 

has mainly focused on the decontextualized teaching of grammar and what prevents 

students from practicing grammar under effective communication. Current 

methodologies suggest that errors cannot be treated in isolation, but in a meaningful 

context. That being said, poor-quality texts in EFL preservice teachers’ essays reflect 

that academic writing development in EFL is a very difficult task. One aspect in 

students’ academic texts that is considered problematic in the Chilean context is the 

accurate use of grammar. This issue could be observed and confirmed in a group of 

preservice teachers of English, whose most commonly found error was the third 

person singular -s when writing an argumentative essay. Although this morpheme has 

been considered a basic form for ESL learners (Brown, 2000; O'Grady, 2006; Hsieh, 

2009), it has been observed that students experience a particular difficulty acquiring 

this morpheme, regardless of their language competence in English.  

It is important to point out that even though grammar errors may not have a 

significant impact on the communication of a message, they do constitute a problem 

in an academic context. Studies related to the provision of feedback to individual 

students are numerous. However, the provision of feedback at a group level has been 

weakly explored (London & Sessa, 2006). This may be due to the difficulty of 

viewing learning from a social perspective, especially in the field of error treatment. 

These issues lead to examine the role of feedback strategies within a collaborative 

context. 

2. Literature Review 

2.1. Acquisition of Final -s in the Third Person Singular 

It is common that learners face different types of obstacles during L2 

acquisition. In this context, accuracy seems to be particularly difficult for EFL 

learners. According to Ellis (1997), the third person singular is considered among the 

most difficult to acquire by non-native-speakers of English. This confirms that there 

is no direct relationship between linguistic complexity and learning (Lightbown & 

Spada, 2008). 

Pienemann (2005) and Ellis (2006) attempt to explain the difficulty of 

acquiring the final -s. Pienemann (2005), in his processability theory, declares that 

L2 learners can only acquire those linguistic structures they can process. This means 

learners acquire the structures following a strict order, which is independent of their 


