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ABSTRACT 

Students’ level of reading comprehension in Chile is below the standards set 

by the Chilean Ministry of Education. Therefore, this research aims to pilot the 

influence of the Interactive Read-Aloud approach (IR-AA) toward the students’ 

reading comprehension levels in a specific scenario. This action research 

research is focused on the implementation of the IR-AA in the classroom, and 

how it may impact the level of EFL students’ reading comprehension. The 

results evidence that the approach has positive effects on the participant 

student’s reading comprehension development; therefore, it can be considered 

to be a helpful resource that, compared to traditional approaches, makes texts 

more understandable. Hence, Interactive Read-Aloud can be used as a starting 

point for deeper research in the field of reading comprehension, and in the way 

in which the innovation in the classroom could lead to better educational 

results. 

 

 

Key words: Approach, EFL students, improvement, Interactive Read-Aloud, 

motivation, reading comprehension. 
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RESUMEN 

El nivel de comprensión lectora de los estudiantes en Chile se encuentra bajo 

los niveles considerados por el Ministerio de Educación chileno. Como 

consecuencia, esta investigación busca realizar un pilotaje al enfoque Lectura 

Interactiva en Voz Alta para mejorar los niveles de comprensión lectora en un 

escenario específico. Esta investigación acción se enfoca en el uso de este 

enfoque dentro del aula, y el cómo ésta podría impactar en el nivel de 

comprensión lectora en estudiantes de inglés como lengua extranjera. De 

acuerdo con los resultados, este enfoque fue considerado como un recurso útil 

en el aula, haciendo a los textos más comprensibles al ser comparado con los 

enfoques más tradicionales. Todos estos datos respaldan lo efectos positivos 

de este enfoque en la comprensión lectora de los estudiantes. Entonces, la 

Lectura Interactiva en Voz Alta puede ser utilizada como punto de inicio para 

una investigación más profunda en el campo de la comprensión lectora, y en 

la manera en que la innovación en el aula puede conducir a mejores resultados 

educativos. 

 

 

Palabras clave: comprensión lectora, enfoque, estudiantes de inglés como 

lengua extranjera, lectura interactiva en voz alta, mejorar, motivación. 
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 Introduction 

 

The main goal of this research is to pilot and evaluate the educational 

impact of the Interactive Read-Aloud approach regarding whether it results or 

not in noticeable improvements in the reading comprehension skills of 1st-

grade EFL high-school students from a public school in Concepcion, Chile. 

This report has been divided into four chapters which will allow the 

reader to have a comprehensive idea of the main features of the research 

problem, the introductory chapter presents the readers a theoretical account of 

different approaches regarding reading comprehension, emphasizing on the 

usefulness of the Interactive Read-Aloud approach. The second chapter 

presents the context where the main problem occurs, the problem statement, 

the importance of the study and the general and specific objectives. The third 

chapter of this research report briefly presents the methodology used and, 

consequently, refers to elements such as the research design, the study 

sample, and the research tools, among others. The fourth chapter seeks to 

provide conclusions and further research suggestions regarding the results 

obtained in this study. 
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CHAPTER I: THEORETICAL BACKGROUND 

1 Plowing through Reading Comprehensively 

In order to achieve successful levels of reading comprehension, there are 

three factors -text, reader, and context- that have been used by reading theorists for 

over a century to account for the degree of readers’ comprehension achievement 

(Huey, 1908). To document and explain the history of reading comprehension, the 

relation between the factors above, is analyzed through a simple visual model that 

starts with the assumption that they are an influence to about the same degree, 

hypothetically. Hence, reader, text, and context are represented as three equal 

circles whose intersection represents reading. Over the past 50 years, each of these 

factors has had its moment in the spotlight, serving as the leading explanation for 

proficient comprehension.  

According to Van der Broek & Espin (2012), one of the basic conditions to 

success in life is the ability to read and comprehend a text. Comprehension is 

considered as the process to give meaning to a written text, and during this process, 

the reader creates a mental representation of the meaning of the text (Kinstch, 

1998).  

Reading comprehension is a complicated process by nature because it 

requires readers to integrate their knowledge with the information in the text 

(Meneghetti, Carretti, & De Beni, 2006). Therefore, good readers construct, revise, 

and question the meanings they make as they read (Duke & Pearson, 2012: p.205). 

As Gunes (2013) states, the reader selects pieces of information from a text, ignoring 

some and adding things to others during the process of comprehension. In this way, 
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the reader can infer new meanings from a text beyond the ones presented. 

Correspondingly, as stated by The Research Development Corporation (2002) it is 

fundamental that students can make the interaction between the reader (reader’s 

prior knowledge, ideas, purposes, strategies, and skills etc.) and the text (language, 

structure, purpose, content) for increasing their level of effective reading. That will 

allow them to focus on the reading comprehension process and the relationship 

between the reader’s features.   

Furthermore, effective readers are known to understand what they read and 

to learn better from texts, and comprehension is considered as the process to give 

meaning to the written text and during this process, the reader creates a mental 

representation of the meaning of the text (Kinstch, 1998). 
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2 Interactive Read-Aloud for instructional purposes: Benefits 

  

Using a picture book to teach is commonly called an interactive read-aloud. This 

purposeful, planned instruction provides the teacher time to model the reading 

process through think-alouds and interactive discussions as he/she helps readers, 

struggling or otherwise, engage with books in a safe, risk-free environment 

(Johnson & Keier, 2010, p.98) 

  

Interactive Read-Aloud provides the ability to observe how the reading 

process works as the readers become more familiar with book language as they 

hear the cadence and flow of English sounds. In addition, students’ receptive levels 

are stronger than the level of the texts, they can read independently. Therefore, 

during the implementation of the Interactive Read-Aloud approach, the listening and 

the reading skill support each other.  

From Johnson & Keier’s (2010) experience using Interactive Read-Aloud, 

they know that once the class can stay on topic, respectfully talk, and also listen to 

each other, the conversation can go deeper with other books  and the use of different 

strategies to infer, question the text, search for evidence to support their opinions, 

and identify the big idea or theme of the text read are more evident. 

  The term Interactive Read-Aloud is used in a broad sense to ‘‘describe the 

context in which a teacher genuinely shares authority with the children’’ (Smolkin & 

Donovan, 2002, as cited in Johnson & Keier 2010, p.28).  

During the implementation of the approach, teachers intentionally build on their own 

and the children’s ideas to keep the focus on the text and to expand on the content 

in ways that support and enhance language and thinking skills.  

Hence, when dialogic strategies are incorporated, not only is it an enjoyable 

and engaging experience, but it also enhances oral language through exposure to 
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new and interesting words and grammatical structures that are quite different from 

everyday conversation. Subsequently, the approach provides opportunities for 

participation in sustained conversations, expansion of language use for a wider 

range of functions, and growth of conceptual knowledge.  

This means that the basic skills of reading such as print awareness, 

phonological awareness, and alphabet knowledge are also supported within a 

meaningful context. 
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3 Interactive Read-Aloud as an educational resource 

 

Interactive Read-Aloud incorporates aspects of Cambourne’s conditions of 

learning (1988) and Goldenberg’s instructional conversations (1992/1993). 

Observing how children interact and learn in everyday living situations, Cambourne 

developed a model that describes how children become proficient users of the 

language. His theory of language learning asserts that certain conditions lie at the 

core of effective teaching and learning in natural settings. These conditions are 

immersion, responsibility, use, approximations, demonstration, feedback, 

expectations, and engagement. Although Barrentine (1996) added that each 

condition has implications for interactive storybooks readings, demonstration and 

engagement especially support this approach.  

According to Morrison & Wlodarczyk (2009) who adopting the previous 

concepts added that a significant part of the IR-AA is about making connections, too. 

That means students can be engaged by teaching them that their schemata include 

previous experiences, knowledge, thoughts and opinions, ideas they have about 

people, places, and events in our world. Next, comes the demonstration or modeling 

of the connections that can be made between the text and different settings starting 

by text-to-self connections which are the first type of connections used to 

demonstrate students, followed by text-to-text, and then text-to-world.  

As Miller (2002) added, it is essential to teach strategies by modelling the 

process to use them; In this line, the author offers some suggestions as a guideline. 
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Text-to-self connections (Pre-Reading): 

Students are making text-to-self connections when they are reminded of 

something from the text they are reading or listening to and can connect it to 

something from their own lives. 

● Tell students that you are going to show them a strategy that good readers 

use to help them understand the stories they read or listen to. 

● Conduct the activity by pre-reading your selected book and writing notes to 

guide your instruction. 

● Gather students in a large group and tell them to watch and listen as you read 

aloud and make text-to-self connections. 

● Read aloud, model, and verbalize the connections you are making. 

● Be sure to stop frequently to share your connections. 

● Be sure to use strategy-related language, for example, "This part where (refer 

to what happened) reminded me of…." 

● Give students a turn and record their responses on large chart paper. 

 

Text-to-text connections (While-Reading): 

● Students are making text-to-text connections when they are reminded of 

something from this text and can relate it to something they have read in 

another text. 

● Tell students that you are going to show them another way to make 

connections to help them become better readers and listeners. 

● Conduct the activity by selecting two books that offer similar elements as this 

will help to make the process explicit for students. 
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● Read aloud the selected texts on consecutive days. 

● Model connections you are making between one book and the one you 

already read. 

● Be sure you have pre-read and made notes on the sections of the text you 

want to refer to. 

● Be sure to use strategy-related language, for example, "When I read this part 

of the story where (refer to the part), I thought about…," "This part is just 

like…," or "This is similar to…." 

● Give students a turn and record their responses on large chart paper. 

Text-to-world connections (Post-Reading): 

·         Students are making text-to-world connections when something in the book 

makes them think about something that is happening or has happened in their 

neighborhood, community, country, or the world. 

● Model the process as outlined for making text-to-self and text-to-text 

connections. 

● Give students a turn and record their responses on large chart paper. 

Consequently, the interactive Read-Aloud approach nurtures the students’ 

comprehension by giving them time, space, and sometimes direction to apply the 

kind of thinking that will support them in becoming proficient readers. 

Farr (2010), states that when everyone reads the same text at the same time, 

all the students are involved in the application of the Interactive Read-Aloud 

approach. Furthermore, this exercise may improve the students’ reading 

comprehension skills through the use of an approach that concerns both teachers 
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and students developing and displaying literacy competences pre, while, and post 

implementation of the Interactive Reading-Aloud. 

 Regarding the aforementioned, teachers should bear in mind the following 

suggestions when planning any Interactive Reading-Aloud activity, so as to upgrade 

students’ abilities: 

●  Choose carefully the texts that might be used, keeping in mind the 

academic level of the group that is being taught; moreover, it is advised 

the use of at least one text related to any course unit that students are 

working with. 

●   Use a variety of teaching methods to make the students feel part of the 

reading process. For instance, one of the most adequate ways of 

achieving this point is to read a text many times. 

Interactive Read-Aloud has been used mainly with children from elementary 

education, especially young children. Even though there is very little research with 

older students, according to Lyman (2010), the approach offers certain advantages 

when delivering instructions and engage readers holding the attention in the story 

read. This drives those students to remember what they read, acquiring knowledge, 

as well as enhancing understanding. (Harvey & Goudvis, 2000) Additionally, Lyman 

(2010) states that there are no better print materials to use with reluctant readers 

than picture books; not to say of Juchartz (2004) who used this kind of stories to 

scaffold the learning of complex concepts to help a 13-year-old student to connect 

complex literature to his personal life.   
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To continue with, Interactive Read-Aloud internalizes structures of written 

language used to create every text genre. Also, it promotes familiarity with language 

that serves children positively as they start reading independently. Consequently, 

the approach model works as an example of good reading, making texts more 

understandable and accessible to students, helping them to improve and support 

comprehension. (Lyman, 2010)  
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4 Implementation of the Interactive Read-Aloud in reading comprehension 

lessons 

  According to Sharpe (2016), repeated reading not only helps children learn to 

read but also has an impact on school success. Lifelong enjoyment of reading is 

directly related to daily reading. Children see the pictures and print up close, ask 

questions, and make comments. 

 Taberski (1998, as cited in Sharpe, 2016) shares some insights on IR-AA 

such as: reading aloud wonderful stories, poems, and factual texts with children, 

selecting chapter books that are slightly above the children's independent reading 

level or picture books that lend themselves to stop-and-start discussions. Besides, 

daily read-aloud can help children internalize language and structures they'll apply 

to their own reading one day and demonstrating how to understand what's being 

read.  

 

In addition, Taberski (1998, as cited in Sharpe 2016, para. 21) also suggests three 

comprehension strategies for an interactive read-aloud class:  

Strategy 1: Think about the story. "When I read the story, I stop at various points. 

My students and I then discuss what's happening and what we think will happen 

next." 

Strategy 2: Map the characters. "As we read the story, we continually refer back 

to what we already know about the characters and add new information. The children 

make predictions based on this information." 
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Strategy 3: Map the story. The story map includes information about the characters, 

setting, problem, main events, and resolution. The students review the story map 

before reading a new chapter. 

This author adds that "Because I introduce these strategies during read-

aloud, the children support one another and become confident enough to try 

strategies on their own," Taberski added.  
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5 Application of the Interactive Read-Aloud approach in reading lessons 

Giving the students plenty of chances and providing them aids to have 

meaningful reading experiences is an opportunity for teachers to improve students’ 

self-awareness about the development of their reading skills and performance. 

Additionally, IR-AA contributes in the classroom by delivering teachers and learners 

the necessary tools and space to be part of the reading process of texts that can be 

meaningfully used in a lesson. 

  When referring to the implementation of the Interactive Read-Aloud approach 

in the classroom, Semingson (2011) suggests that not only teachers must guide their 

actions toward the fundamental components of a conventional lesson: pre-stage, 

while-stage, and post-stage, but also they ought to focus the lesson on the 

interactiveness of this method as a key point to reach a real engagement of the 

students with the texts.  

 

The pre-reading stage is, in the words of the same author above, “the heart 

of getting ready to read with students”. That will lead them to a stronger hook on the 

text for them to find real meaning in any written text, just as to identify themes that 

go beyond the story. The most noticeable purpose of this stage is to give a 

preliminary view to the reading source, where the title as well as the images the text 

contains give the students superficial ideas to start interlacing their prior knowledge 

with experiences they could have lived, heard or read before. At this point in the 

Interactive Read-Aloud, it is recommended to prompt discussions narrowed towards 

the recognition of the genre of the text that is going to be read. These discussions 
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are a resource to introduce the main topic of the story and possible unknown 

vocabulary contextualizing in a way that will allow readers to go beyond the book. 

The while-reading stage, on its behalf, corresponds to the “actions for keeping 

the story moving”. Having in mind that the key point for Semingson (2011) was to 

not interrupt the fluency of the story read, the importance of this part of the lesson 

falls on the fact of asking only the necessary questions to make the students think 

about the topic of the text without losing the point of the story.  

Additionally, the use of questioning the students and providing them space 

for deciding the actions they could take while reading facilitates their comprehension 

in a way that makes them conscious participants of their own process of 

understanding a text. 

Finally, the after-reading stage leads to an “invitation for students’ response”. 

This concerns to express what the students think about the story, in both terms: the 

content of the text itself, and the possible interrelations that students can make from 

their experiences in real-life situations. In agreement with Semingson (2011), it is 

achieved through target questions that allow revisiting essential ideas in the text that 

- consequently - provide the sources for a high level of understanding that will require 

evidence from the text such as details, or themes of the story, among other features. 

This allows the students to increase their knowledge about a written text in order to 

be divided and analyzed from different viewpoints.  

Accordingly, the Interactive Read-Aloud approach is a source that can be 

implemented in language lessons to enhance and foster the students’ reading 

performance. This is supported by two essential features, the reading 
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comprehension level they already have, and the level they could be able to reach in 

a foreign language context.  

According to Oczkus (2009), there is a remarkable number of benefits that 

are experimented during Interactive Read-Aloud. First, students listen to their 

answers in class and partner discussions.  

Moreover, the approach encourages them to use physical, verbal, and 

sometimes written responses (e.g., thumbs-up, slates, make a face, dramatize, and 

partner talk). Besides, the approach helps students learn new strategies while 

reading such as:   

1. Making connections: students make logical connections to themselves, other 

books, and the world. 

2. Making predictions: students use the text plus text clues (e.g., text structure, 

previous events, headings) to help make sensible predictions. 
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6 Reading Comprehension: A traditional point of view. 

Experienced readers may make the distinction between being able to read 

words and comprehend text, since the acts of reading and comprehending occur 

almost simultaneously for these readers. Contrarily, for developing readers, this 

relationship is not as apparent but is essential for them to become strong and 

capable readers. That is why Vaezi (2001) states that there are three stages to be 

worked on during the development of the students’ reading comprehension skill: 

 

 Pre-reading: The teacher leads a discussion in which he/she draws out 

the information students already have (to elicit previous knowledge), and 

interjects additional information deemed necessary to reach a level of 

understanding of the text to be read. At this point, the teacher can make 

explicit links between prior knowledge and important information in the 

text. 

 While-reading: Good readers should monitor their understanding to 

evaluate whether the text or the reading of it, is meeting their goals. 

Besides, integrating prior knowledge where the schemata that have been 

activated in the pre-reading section should be called upon to facilitate 

reading comprehension. 

 Post-reading: These kinds of activities almost always depend on the 

purpose of reading and the type of information extracted from the text. The 

aim of post-reading exercises is to first check students’ comprehension 

and then guide them to a deeper analysis of the story. On the real world, 

the purpose of reading is not to memorize an author’s point of view or to 
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summarize text content, but rather to see into another mind, or to mesh 

new information into what is already known. Generally speaking, post-

reading can take the form of various activities such as answering 

questions, discussing or summarizing in written and/or orally, filling in 

forms and charts, among others. 

In the end, these types of activities aim to form a summary of what was read 

in the lesson with all the information that students were able to remember. It is 

important to mention that carrying out the previous steps requires the reader to be 

able to perform a significant number of tasks, such as: classify, sequence, establish 

whole-part relationships, compare and contrast, determine cause-effect, summarize, 

hypothesize and predict, infer, and conclude.  
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CHAPTER II: PROBLEM STATEMENT AND RESEARCH DESIGN 

 

1 JUSTIFICATION 

In the last decade, the perspective of skills’ development, along with the 

influence of contextualization in written texts and the advances in reading activities 

expansion were considered and adopted in the language learning field.  

In terms of contextualizing written texts, authors such as Snow & Sweet 

(2003) state that the development of reading skills should be driven through a 

contextualized perspective; i.e. taking into account learners as individuals, as well 

as part of a learning community and their backgrounds. In order to have an in-depth 

understanding of the teaching reading skills, and to promote the understanding of 

skill development and reading comprehension that this study is part of, it is important 

to state that that reading comprehensively is to give meaning to a text out of it. In 

this research, the concept of reading comprehension will be understood as stated 

by Kinstch (1998) effective readers are known to understand what they read and to 

learn better from texts.  

 

Comprehension is considered as the process to give meaning to the written 

text and during this process, the reader creates a mental representation of the 

meaning of the text. 
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Considering the results in the PISA1 test 2012, 33% of the best Chilean 

students in listening and language proficiency in Spanish do not achieve the 

competences of the beginner’s level (Montt, 2012; as cited by FLACSO, 2016).  This 

result prompted Waissbluth from Educación 2020 to label Chile as a country of 

“functional illiterates”.  The above-mentioned means that if a student reads numbers 

between phrases, they are not able to remember if it was a ten, a hundred or a 

thousand. This signifies that a considerable number of people in Chile can read but 

not understand what they read; and consequently, an evident quantity of Chilean 

inhabitants do not understand what they hear. This is caused by the fact that, 

according to Craik & Lockhart (1972), reading and listening skills are commanded 

by the same semantic processor which encodes the understanding of the 

signification of a word and the posterior system of relating words and meanings in 

mental schemes.  

Another PISA test 2012 relevant finding is that in language proficiency and 

reading comprehension skills; 88% of Chilean 3rd-year high school students with 

lower income obtain a learning achievement which is equal to the one expected for 

1st graders. 

 It means that in language proficiency terms, Chilean education has a gap of 

seven years between the expectation and reality of the students from the poorest 

segments. 

Additionally, in 2014 The Organization for Economic Co-operation and 

Development (OECD). informed that even when Chile obtains the best educational 

                                            
1 PISA: Programme for International Student Assessment  
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results of listening and language proficiency in all the standard tests taken in Latin 

America, the results do not reach the standards in comparison to other countries 

which belong to OECD. 

Furthermore, according to a study conducted by the Consejo de Lectura on 

behalf of the Chilean Ministry of Education (MINEDUC) (2011), findings showed that 

an 86% of the Chilean population who participated in the study does not understand 

what they read. Moreover, the participants who belong to the poorest segments and 

usually study in public schools, have not developed the expected reading 

comprehension skills in their native language. 

In Chile, students who graduate from secondary education should have 

reached B1 level according to The Common European Framework of Reference 

(CEFR). This standard is assessed in the System of Measurement of the Quality of 

Education (SIMCE) standardized test which includes eight items and it is scored on 

100 points. 

 The reading comprehension section of this test includes forty questions 

which aim at assessing the ability to comprehend the meaning of short texts and to 

identify relevant vocabulary or keywords from the literary pieces.  

As an example of the Chilean reality, a case from a public school in 

Concepción is presented. A class group of students obtained 42 points in the reading 

comprehension section of the test. Considering the CEFR levels and relating these 

conclusions to the SIMCE results of this isolated case, it can be stated that the class 

is below the A1 level of English proficiency. This information implies that those 

students had not attained the B1 level required by the national Ministry of Education, 
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and they only had one more year to improve their comprehension of texts written in 

English. Consequently, it seems very difficult to achieve the aim pursued by the 

government given the current reality in a large majority of Chilean schools.  

The evident high school students’ low proficiency in reading comprehension 

in Spanish and English is an educational problem that needs to be approached 

through the implementation of methodologies that foster high order thinking skills 

such as comprehension, analysis, and evaluation of texts, and encourage students 

autonomy through the development of language learning strategies. 

Reading comprehension should promote cognitive development and critical 

thinking so that readers can deeply comprehend real-life texts. To this respect, 

Laminack (1991) states that most adults seek children and teenagers to acquire 

literacy in a segmented way instead of considering it as an integrated whole which 

will naturally result in literacy.  

Hence, teaching reading skills are strongly connected to what parents, 

teachers and people close to the educational environment do in order to promote 

the literacy process on students. It is worth noticing that it is important to focus not 

only on the general view of the writing and reading skills but also on the appraisal of 

literature and literacy; this, in order to achieve the integration of literacy habits, which 

could be potentially done by the implementation of the Interactive Read-Aloud 

Approach (IR-AA).  
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2 Problem Statement 

During the second semester of 2016, a traditional reading comprehension 

diagnostic test was applied to a group of 32 first-year-high school students from a 

public school in Concepcion, Chile. The test total score was 10 points, subdivided 

into 3 items: items a and b elicit literal textual information (7 points) and item c 

requires textual analysis and personal stance (3 points).  

The results inform that, as a group, the students obtained an average score of 5,8 

out of a total of 10 points, i.e. 58% of achievement.   

Moreover, in the case of the ability to elicit literal textual information measured 

in items a and b, the students cast an average of 3,9 from a total of 7 points, which 

corresponds to a 56% of achievement. Besides, an average of 1,9 out of 3 points 

was scored in item c that required textual analysis, which informs a 57% of 

achievement.  

Graph N° 1: Students’ average score obtained per item. 
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According to a more specific analysis, 19 students (59% ) did not evidence the 

minimum expected level of achievement ( 60% -65%),  4 students (13%)  

demonstrated the minimum level of achievement (60%-65%), 2 students (6%) 

demonstrated a medium level of achievement (70%-80%), and 7 students 

(22%)  demonstrated the maximum expected level.   

Graph N° 2: Students’ approval rate. 

 

 

 

 

 

 

 

  

Based on this evidence, it can be stated that more than half of the students 

do not read comprehensively, these findings coincide with the background 

information presented in the justification of this study, regarding the low levels of 

development of reading comprehension skills, in English the same as in Spanish, 

Chilean students have demonstrated in international standardized tests.  
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Graph N°3: Students’ general scores 

 

 

3 Research Question 

Would the IR-AA be a positive proposal for improving 1st-year high school students’ 

reading comprehension levels in English? 

4 ASSUMPTIONS 

1. IR-AA implementation is possible in the context of the study.  

2. IR-AA will promote a positive attitude towards reading.   

3. IR-AA will encourage students’ awareness and use of reading strategies. 

4. Interactive Read Aloud principles will occur to a high extent in the context of 

the study.    
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5 Objectives 

4.1 General objective 

Pilot and evaluate the implementation of Interactive Read-Aloud approach in 

a Chilean public high school context.   

4.2 Specific objectives 

1. To implement the IR-AA in a first-year-high school class from a public school. 

2. To identify the students’ response to the experience of reading using the 

Interactive Read Aloud approach  

3. To identify students’ perception of the effect of the IR-AA in their ability to 

understand what they read. 

4. To identify the degree of occurrence of the Interactive Read Aloud approach 

principles based on the students’ attitude towards the IR-AA Pre, While and 

Post-reading. (Comparison of theoretical principles of IRAA and 

implementation findings).   
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6 Background Context 

The use of strategies for the development of reading comprehension skills in 

the classroom was one of the aspects that have not presented innovations or 

evolved in time, even though in 1996 the Chilean Ministry of Education directed that 

40% of the English curriculum should be devoted to reading comprehension, 40% 

should be devoted to listening comprehension and 20% to writing and speaking 

(Ministerio de Educación, 1996, 2009a). Furthermore, Barahona (2016) states, it 

was only in 2012 when MINEDUC decided to align the new adjustments with the 

Common European Framework of Reference (CEFR) and to place considerable 

emphasis on receptive skills, thus allowing people access the global economy and 

information network (McKay, 2003). 

During the 2009 General Law of Education reform, it was established that 

every 3rd-grade high school student would take the standardized test SIMCE to 

evaluate their English language proficiency. The test is an instrument designed by 

the Ministry of Education which measures the students’ linguistic skills according to 

the common reference levels A1, A2, and B1. This instrument is focused on 

measuring only receptive skills, paying special attention to the recognition of specific 

and general meaning in a particular context, and understanding the message of short 

texts. 

It is important to point out that productive skills are not evaluated directly but 

considered within the test transversal aims.    
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Therefore, according to Neuman & Celano (2001), the emphasis should be 

put on reading itself, but at the same time, in areas such as the reflection process 

before reading and the development of intellectual processes that connect previous 

experiences, foreknowledge, and affectivity.  

Contrary to what happens in some other countries, reading is not a regular 

pleasurable activity for Chilean people, more specifically for students.  As student-

teachers, we have observed that along the four semesters of our teaching practicum 

in school contexts a generalized negative attitude from students towards learning 

English. Furthermore, we have observed that reading skill development lessons do 

not incorporate higher order thinking skills activities. Finally, although school 

teachers include reading comprehension strategic activities in their lessons, they do 

not explicit the value in the use of these to learn the language nor provide 

opportunities for students’ metacognitive awareness.  
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CHAPTER III: STUDY 

Introduction 

This investigation corresponds to an action-research case-study; therefore, it 

will be conducted from a qualitative approach. As acknowledged by Latorre (2003), 

the goals of the action-research are: to improve/transform the social and/or 

educative practices; to mind a better comprehension of such practices; to articulate 

in a permanent way the investigation, the action and the formation; to come closer 

to the reality, by being linked to the change and the knowledge; and also, to make 

the teaching staff involved in the investigation.  

 According to Martinez (n.d.), a case study aims at understanding the 

dynamics present in specific contexts. This could be the study of a single or multiple 

case, combining different methods for collecting qualitative and/or quantitative in 

order to describe, verify or generate evidence theory. If the definition given by the 

author is taken into account, it can be inferred that the case study plays an important 

role in the area of educational research as it serves for diagnosing, providing and 

evaluating possible solutions which could present empiric evidence to support or 

question existing theories.   

 The problem that originated this research was approached from a critical 

paradigm resulting in a study that focused directly on the understanding of the 

phenomenon, its implications in a more specific context, and the implementation and 

evaluation of a proposal that could add to the improvement of the problematic 

situation. In this case, the low level of reading comprehension that Chilean students 

have demonstrated in standardized international tests that assess Spanish and 
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English reading comprehension skills originated the questions that guided the 

research methodology and its development. This action- research case study was 

carried out in the context of a first-year-high school from a public school in 

Concepcion, Chile.  

 

1 Participants 

The population consisted of 40 1st-graders, aged between 13 to 15 years old, 

who were enrolled in the public school located in the city of Concepcion, Bio-Bio 

Region, Chile. The sample for the diagnostic stage corresponded to a group of 32 

students who were in class at the moment of the diagnostic test, and to 20 students 

who participated during the IR-AA implementation stage.  

In order to best follow the IR-AA principles, it was deliberately decided that the 

implementation of this approach would be done with a small group of students as a 

sample. This sample was thought to be a homogeneous one, considering the 

commonly shared aspects of the population such as their social and cultural 

background, the school where they study, their level of formal education, the class 

they belong to, and the English teacher they have. It was gathered in a process that 

gave all the individuals in the population equal chances of being selected. 

Considering that participants must be "students who are available, who want to 

volunteer and who are willing to participate in the research" (Burke & Christensen, 

2012 p. 230) an oral invitation was done in class to all students. Furthermore, in 

order to comply with research ethical principles, informed consent was asked to be 

signed by the students’ parents and brought back to the researchers on a specific 
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date. At the end of this process, and on the basis that only 20 students were present 

on the date planned for the IR-AA implementation session the sample corresponded 

to these 20 students. All of them presented their parents’ written informed consent.  

2 Instruments  

 In order to diagnose the participant students reading comprehension level a 

traditional reading comprehension test was used.  It was composed by a short text 

(9 lines) and three items; item a, a set of 4 true or false statements; item b, which 

aimed at eliciting literal textual information, and item c, an open question which 

required textual analysis and personal stance.  (Appendix 1)  

After the implementation of the IRR-AA, an online survey was used to 

identify students’ perception about the degree of occurrence of the IR-AA 

principles in the context of having experienced the IRR-AA. A Google Form was 

created for the respondents to answer this survey. This instrument corresponded to 

a Likert scale of likelihood which consisted of 10 statements which students had to 

rate from 1 to 5, 1 representing never and 5 always. (Appendix 6). 

In order to gather data about the students’ attitudinal response towards 

the IR-AA, a focus group was carried out with the 20 students that participated in 

the implementation stage. It was conducted by both researchers, who asked 

students a set of previously prepared questions in order to elicit students’ personal 

opinions regarding reading comprehension and their experience in the application of 

the IR-AA.  
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It is worth mentioning that although the protocol questions were written in 

English, researchers asked they and students answered in Spanish. Moreover, this 

instrument allowed the researchers to support qualitative oral-textual information 

with non-verbal communication elements such as gestures, tone and rhythm 

variations, which contributed to having a better picture of students’ attitudes. 

(Appendix 3) 

 

3 Procedure 

For the diagnostic stage of this action-research, a traditional-oriented 

reading comprehension test was taken to 32 1st- year -high- school students from 

the school where the research was set. These 32 students were the ones that were 

present the day the test was given. The diagnostic data gathered was treated using 

percentual-statistical analysis. Based on the findings, an IR-AA session was 

planned as an action to involve students in reading activities that would foster 

their motivation and reform their perception towards reading so that in the 

long run it would result in the improvement of their reading comprehension 

skill. (Appendix 2) Previous to the implementation of the approach in the classroom, 

students’ parents or guardians were asked to sign a voluntary participation leave 

(Appendix 4).  

The IR-AA session was implemented by the researchers during a regular 90-

minute reading skill development lesson. It is worth mentioning that although the IR-

AA emphasizes oral communication and writing does not have a space in it, at the 

moment of initiating the IR-AA session the school teacher surprised the researchers 
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requiring them to include a worksheet for students to work on traditional activities so 

as to keep a printed record of students’ work. Therefore, students were given time 

to complete the worksheet activities immediately after having accomplished each of 

the different stages of the IR-AA   

The next step consisted in identifying the degree of occurrence of the IR-

AA principles in the context of this study; therefore, a personal online survey on 

Google Forms was conducted. Participants were asked to qualify their 

experience during the implementation of the approach.  

Then, with the objective of identifying students’ attitudes, impressions, 

and response towards the implementation of the IR-AA, researchers divided the 

group of 20 students into 5 subgroups and carried out a focus group with each of 

these.  

  The data gathered through the online Likert scale survey was organized in 

tables and analyzed in terms of percentual statistics. The results were then shown 

in the graphs.  

For the case of the data gathered through the focus group, all student’s 

answers were recorded in written by the researcher while each question was 

developed by students. In order to have the answers of each of the five subgroups 

together, all notes were classified under the corresponding protocol questions. Then, 

recurrence of main concepts for each of the pre-established categories 

correspondent to the protocol questions was highlighted and organized in a chart 

(refer to table n°1).  This procedure revealed emergent subcategories that were 

included.  
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The data analysis and findings were approached in relation to each specific objective 

and interpreted on the basis of the literature reviewed. This corresponded to the 

evaluation stage of the action research. 
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4 Results 

The results presented in this section correspond to specific objectives 2, 3 and 4 

which are framed in the evaluation stage of this action-research.   

The data gathered through the focus group to identify students’ response to the 

experience of reading using the IR_AA and to Identify students’ perception of the 

effect of the this approach in their ability to understand what they read were analyzed 

so as to evaluate the pedagogical intervention developed to face the problem 

presented in this study. Consequent results are shown in table 1. 

Table N° 1: students’ response to their experience using the IR-AA  

Categories Subcategories 

Thoughts on the Interactive Read-Aloud 
approach 

Didactical 

Interactive 

Understandable 

Positive aspects that the approach may have. Entertaining 

Easy to understand 

Innovative 

Negative aspects that the approach may have. No noticeable negative aspects 

Noise 

Understanding the text through the use of the 
approach. 

Better 

Future usage of the approach in an EFL class Easy to understand  
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Interesting 

Aspects to highlight in the implementation of 
the approach. 

  

Increasing comprehension 

Body language 

Non-verbal cues 

In relation to identifying the students’ response to the experience of reading 

using the IR-AA (objective 2), results reflect the students’ thoughts towards the 

approach as didactical, interactive and understandable. Besides, in terms of positive 

aspects that the approach may have, it was considered entertaining, easy to 

understand and innovative. It is important to point out that aside from the noise inside 

the classroom there were no more negative aspects to name, also there was a better 

understanding of the text through the use of the IR-AA. Likewise, regarding a 

possible future use in an EFL class, Interactive Read- Aloud was defined as easy to 

understand and interesting. Finally, non-verbal cues and the use of body language 

were acknowledged as aspects to highlight during the implementation of the 

approach.  

In relation to objective 3, identify students’ perception of the effect of the IR-

AA in their ability to understand what they read, results reflect a positive response to 

IR-AA in terms of being helpful in understanding what they read. To this respect, 

students perceive they have a better understanding of the text through the use of 

the approach, that they would use the IR-AA in the future because it is easy to 

understand, and that increasing comprehension is an aspect to highlight in the 

implementation of the approach. 
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Regarding objective 4, which was to Identify the degree of occurrence of the 

Interactive Read Aloud approach principles based on the students’ attitude towards 

the IR-AA Pre, While and Post-reading stages. Results will be presented in 

accordance with the pre, while and post-reading stages of the IR-AA. The pre-

reading degree of occurrence of the IR-AA principles is shown in graph 4. 

Graph N°4 Degree of occurrence of the IR-AA principles during pre-reading. 

 

The results of the pre-reading stage evidence an inclination of students’ use 

of predicting as a basis to back their ideas about a text and the reality. The fact that 

a considerable number of students can use the predicting strategy to guess specific 

or general ideas from the text before reading, gives them the chance to prepare their 

minds for the process and to engage them on the narrative. As well. It is important 

to mention that only 2 out of the 20 participants declared that they were totally not 

able to reach those goals when the pre-reading stage was carried out.   

Graph 5 below presents the While-Reading degree of occurrence of the IR-

AA principles. 
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Graph N°5 Degree of occurrence of the IR-AA principles while reading. 

 

 

As stated by the IR-AA theoretical principles, results show that The use of 

finger-tracking and the recognition of specific vocabulary are declared by the majority 

of students as accomplished during the while-reading stage. This means that this 

motor movement which is slower than the fast, automatic and visual process that 

reading requires, is complementing their reading process.  

Regarding the Post-Reading degree of occurrence of the IR-AA principles, results 

are shown in graph 6. 

Graph N°6 Degree of occurrence of the IR-AA principles post reading. 
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The declaration of the creation of cognitive interrelations made by a significant 

number of the participants confirmed their ability to connect the text read during the 

IR-AA implementation to their real world, and previous stories they have read/heard 

before,  portraying a comparison in their minds that helps them find meaning after 

reading.  

As a summary, there is clear evidence of a high degree of occurrence of the 

Interactive Read-Aloud approach principles throughout the different stages of the 

implementation of the Interactive Read-Aloud approach in the context of this study.  
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CHAPTER IV: DISCUSSION, CONCLUSIONS, AND LIMITATIONS 

1 Discussion  

This action-research responds to the need of approaching the evident low reading 

comprehension proficiency of a group of 1st-high-school students from a public 

school in Chile. Based on a theoretical review, the Interactive Read-Aloud approach 

was considered an effective teaching strategy to foster reading comprehension and 

students’ perceptions towards reading. Consequently, the general objective of this 

research was to pilot and evaluate the implementation of Interactive Read-Aloud 

approach in a Chilean public high school context.  

1.1. Specific Objective 2 

Regarding specific objective 2 which is related to the identification of the students’ 

response to the experience of reading using the IR-AA, it is interesting to say that: 

● A significant majority of the students refer to the IR-AA as didactical, 

interactive and easy to follow. 

● Most of the students identify the IR-AA as easy to understand and 

innovative when asked about positive aspects that the approach may have. 

● A majority of the students found no noticeable negative aspects of the 

approach, and a small number pointed out classroom context noise as a 

remarkable flaw.  
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● About the future usage of the approach in an EFL class, the IR-AA is 

delineated as easy to understand and interesting, which could mean that 

students would like to be taught using the approach. 

 

1.2. Specific Objective 3 

 

In relation to specific objective 3, which consisted of identifying the students’ 

perception of the effect of the IR-AA in their ability to understand what they read, it 

is worth mentioning that: 

● Nearly all students declared a better understanding of the text using 

the approach. They highlight the fact that due to body language and nonverbal 

cues used by the teacher during the implementation of the approach, they 

were able to have better comprehension.  

 

1.3. Specific Objective 4 

 

In respect to specific objective 4, which aimed at identifying the degree of occurrence 

of the IR-AA principles in the pre, while, and post-reading stages of the 

implementation, it could be stated that: 

 

● Mostly all the students declared that predicting was usually or always used to 

elicit ideas about the text based on their previous knowledge during the pre-

reading stage of the IR-AA, which provided an authentic context for reading. 
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● The majority of the students stated finger-tracking and recognition of specific 

vocabulary as a consistent and usual while reading. 

● Nearly all the students mentioned the frequent use of their ability to 

create cognitive interactions to the real world and previous stories after 

reading the text.  

Discussion of the results regarding the evaluation of the piloting of the IR-AA will 

be presented in relation to specific objectives 2, 3 and 4 as follows.  

These coincide with Johnson & Keier (2010) who state that the IR-AA approach 

nurtures the students’ comprehension by giving them time, space, and sometimes 

direction to apply the kind of thinking that will support them in becoming proficient 

readers. 

 

 In addition, this finding is coherent with Juchartz (2004) experience in using 

these kinds of stories (interactive) to scaffold the learning of concepts when helping 

a 13-year-old student to connect complex literature to his personal life. Furthermore, 

according to Lyman (2010), the IR-AA promotes familiarity with language that serves 

children positively as they start reading independently.  

Moreover, the present research has additionally made visible students’ 

perceptions towards the degree of occurrence of the IR-AA principles pre, while, and 

post reading. In fact, several positive affirmations were considered by students when 

asked about certain features of the approach that they were able to perform during 

its implementation. In the same line, Keene & Zimmerman (2007) state teachers 

need to challenge students to be active readers from the very beginning because 

readers who read broadly and think deeply realize that reading is an action sport.  
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Alongside, according to Oczkus (2009), IR-AA encourage students to use 

physical, verbal, and sometimes written responses. Besides, the approach helps 

students learn new strategies while reading such as making connections, where 

students make logical connections to themselves, other books, and the world, and 

making predictions, where students use the text plus clues (e.g., text structure, 

previous events, headings) to help make sensible predictions. Semingson (2011) 

suggests that teachers focus the lesson on the interactiveness of this method as a 

key point to reach a real engagement of the students with the text.  
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2 Conclusions 

 

This study permitted to pilot the IR-AA and its findings have established a 

positive evaluation of the impact of the implementation of the approach in the Chilean 

context. Interactive Read-Aloud was perceived as an approach that is easy to 

follow and worked as a scaffold for the students’ reading comprehension 

levels, at the same time as their motivation toward reading in the classroom. 

Consequently, the IR-AA is a valid action to answer to the problem that gave 

birth to this study; low levels of development of reading comprehension skills, in 

English the same as in Spanish, Chilean students have demonstrated in international 

standardized tests.  Since this study was carried out during a limited time spawn due 

to the academic context requirements, it is a first attempt to validate this experience 

and it is recommended to implement the IR-AA in a similar context but 

systematically. This would allow a deeper evaluation of this approach as a concrete 

tool that can improve and strengthen the students’ reading comprehension levels 

along with their perception of reading itself.  

It is important to mention that IR-AA does not require a big school budget or 

investment in order to be implemented but it does demand time and a change of 

switch towards the students’ reading potential.   

To this respect, authors claim that there must be a constant implementation 

of the approach in order to get positive results not only in students reading 

comprehension levels but in pronunciation, intonation, vocabulary increment, and 

fluency. 
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3 Limitations 

 

Prior to the research, there was a limitation that influenced the results in the 

research. It was related to the time constraint that researchers had to carry out the 

implementation of the approach due to a national strike that affected all public 

schools during the second semester of 2016. As a consequence, the original 

intervention and the data gathering plans had to be modified in order to be able to 

gather the needed data within the available time frame. That meant that it was not 

possible to implement the approach systematically.  

 

4 Further research 

 

Specific research recommendations are suggested here in four areas to 

support future successful studies on the implementation and development of the 

interactive read aloud in a Chilean context: (1) to carry out the approach in different 

types of schools such as public, private or technical schools. (2) a comparative 

experimental study on traditional-oriented reading comprehension classes versus 

teaching using the IR-AA systematically in a determined context. (3) to implement 

the approach in different groups in order to keep track of how the IR-AA works 

depending on the students’ reality and background. (4) a comparative study between 

elementary and high school students’ perceptions and experience towards the use 

of the approach in the classroom and how it may impact their learning process.  
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APPENDIXES 

 

Appendix 1: Diagnostic Test

 

Objetivo de Aprendizajes:  

 

 

 

 

Objectives: 

● Comprehend a short story from a text about a family on vacations.  

 

Indicator: 

1.  Answer correctly different questions (open and close) regarding predictions 

about the content of the text, the text content itself and reflections. 

 

General instructions:  

1. READ THE PRE-READING QUESTIONS AND ASNWER THEM BEFORE 

READING THE TEXT.  

2. READ SILENTLY THE TEXT ABOUT RUIZ FAMILY’S VACATIONS AND CHOOSE 

A NUMBER IN THE CHART ACCORDING TO YOUR ACHIEVEMENT LEVEL.  

3. ANSWER POST-READING QUESTIONS. DO NOT FORGET THAT THIS IS A 

DIAGNOSTIC TEST, SO YOU SHOULD WORK ALONE! IF YOU HAVE ANY DOUBT 

ASK THE TEACHER TO CLARIFY VOCAB OR INSTRUCTIONS.  

 

 

 

 

 

 

 

READING COMPREHENSION SKILLS: DIAGNOSTIC TEST 

NAME: DATE:    
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A. PRE-READING. 

 

 

1.  Where did you go in your last vacations?  

What did you enjoy the most in your travel? 

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________ 

 

2.  What do you think the text is going to be about?  

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________ 

  

 

3. Ruiz family had a problem with their plans, what could it be? 

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________ 
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C. POST-READING 

 

I. True or False. Justify the false ones.  

 

1. ________ Mr. and Mrs. Ruiz are married.  

   ____________________________________ 

2.  ________ The Ruiz family is going to Santiago for a week. 

   ____________________________________ 

3.  ________ They are going to the sea.  

   ____________________________________ 

4.  ________ They are camping near the volcano.  

   ____________________________________ 
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II. Explain in your own words what Mrs. Ruiz’s problem is.  

_____________________________________________________________

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

  

III. What should Mrs. Ruiz do? How can she help her husband to forget about 

money? 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

_____________________________________________________________ 

 

IV. If you were Mr. Ruiz’ child, how would you react in that situation? 

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________ 

 

 

 

 

Adapted from http://www.elcivics.com/lifeskills/vacation.pdf by Pamela Garay. 

http://www.elcivics.com/lifeskills/vacation.pdf
http://www.elcivics.com/lifeskills/vacation.pdf
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Appendix 2: Strategy Development Lesson Plan 

Universidad Católica de la Santísima Concepción 
English Teaching Programme 
Practice III 
 
 

Unit: 4 “Reading 
Comprehension 
Skills” 

Level: Pre-
intermediate 

Grade: 1st year 
secondary 
school 

Date: 
November 21, 
2016 

Length: 
90 
minutes 

Student- Teacher: 
Ma. de los Angeles 
Betancur 

Aim: Students will be able to understand short stories from a text about Asian urban legends. 
Learning Outcome: 
Ref to Communicative Competences: Pre-Intermediate level (B1) 

 
Assumed knowledge (Content, vocabulary, strategies) 

Content: Urban legends and myths. 
Vocabulary: Vocabulary about urban legends. 

Reading Strategies: Guessing from context, miming, using glossaries. 
 

Anticipated Problems (P) and Solutions (S) 
(P) Ss might not recognize general ideas from the text 
(S) Provide evidence when distinguishing main ideas 

(P) Ss might forget the meaning of vocabulary of the text 
(S) Hand out a mini-glossary attached to the text 

(P) Ss might get confused about cognates and false cognates 
(S) Differentiate the false cognates from the cognates present in the text. 

 
Aids: 
Printed text 
worksheet 
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Stages Procedure              
What am I going to do?  

    

Instructions 
What am I going to 
say? 

Time Objectives Interaction 
T-Ss; Ss-
Ss; etc 

Lead - 
in  
 
 
 
 
 
 
 
 
Pre – 
Reading 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Ss watch the movie trailer 
“Ju-On: The Grudge” and 
asked to think in Asian 
urban legends they have 
heard or watch on the 
media. 
 
 
 
 
A piece of paper is handed 
to the Ss, while they are 
asked to think about an 
idea, word or concept that 
could happen or be related 
to the story that will be read 
aloud by the T.  
 
 
Ss’ ideas are going to be put 
in a bag and then read by 
the T randomly. 
 
 
 
 

Have you seen the 
Asian movie “Ju-On: 
The Grudge”? Today 
we are going to see 
the trailer of this 
movie. Have you heard 
or read Asian urban 
legends? If so, which 
one? 
 
Find a partner, and 
with this piece of paper 
I am giving you, please 
think about what is 
going to happen in the 
story or what is this 
story about and write it 
down. 
 
Now put them in the 
bag and I will randomly 
take them out of the 
bag, read them and 
write them on the 
board. 
 

10 
min 

 
 
 
 
 
 
 
 

15 
min. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

To activate previous 
knowledge and to elicit 
new ideas related to 
the text. 
 
 
 
 
 
 
To present the big idea 
that is going to be 
covered within the 
class after reading. 
 
 
 
 
To support and guide 
the students through 
the discussion 
intended after reading. 
 
 
 
 

T-Ss 
 
 
 
 
 
 
 
 
 

Ss-Ss 
 
 
 
 
 
 
 

T-Ss 
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While  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Ss’ ideas are going to be 
written on the board and 
shared with the class. 
 
Ss tie in the Asian urban 
legends they mentioned 
before with the Chilean 
legends they already know. 
 
 
 
Ss’ ideas are linked to key 
concepts in the story that 
need to be understood 
before reading. 
 
T is going to read the text 
aloud fluently, stopping to 
ask the questions written 
during planning. 
 
 
 
 
 
 
 
 
 

This are the Asian 
urban legends you 
named before, so do 
you remember some 
Chilean legends? 
 
 
 
 
 
 
OK!  
 
 
 
 
Do you know 
something about 
Korean Culture? And 
Korean schools? 
Do you think that this 
story could be real? 
Why? 
Would you 
answer/look back? 
Do you think that Mr. 
Cuckoo’s behavior was 
caused by a trauma, or 
it is a way of revenge? 

 
 
 
 
 
 
 
 
 
 
 

25 
min 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
To introduce previous 
vocabulary. 
 
 
 
To discuss ss 
questions with the 
group and share ideas 
and answers. 
 
 
 
 
 
 
 
 
 

T-Ss 
 
 
 
 
 
 
 
 
 
 

T-Ss 
 
 
 
 
 

T-Ss 
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Post 

 
 
 
 
 
 
 
 
 
Ss discuss those questions 
with partners and then share 
their conclusions out with 
the group.  
 
 
T starts guiding the 
conversation through the 
questions used in the 
previous stage and gives the 
guidelines for relating 
Korean and Chilean urban 
legends. T asks Ss to draw 
“Mr. Cuckoo” according what 
they imagine while reading 
the text. 
 
 
 
 

Why did the Korean 
authorities act like 
that? 
 
Discuss the questions 
with a partner, you 
have 3 minutes. 
 
 
Do you know 
somebody similar to 
Mr. Cuckoo? Can you 
imagine him? Was it a 
good description? 
What would you do in 
that situation? Do you 
believe in urban 
myths? Do you think 
Korean and Chilean 
urban legend have 
characteristics in 
common? Can you 
describe some of their 
similarities?  
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 

20 
min 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
 
 
 
To support deeper 
conversation in 
direction of the big 
idea. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 

 
 
 

 
Ss-Ss 
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Ss tell the class their favorite 
event of the legend 
“Cuckoo” and wrap up the 
main ideas of the story. 

 
Which one was your 
favorite event of this 
story? Which was the 
topic and the main 
ideas of it? 
 

10 
min 

 

To wrap up the class 
and know their 
opinions. 

Ss-T 
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1 APENDIX 3: Focus group Interview 

IMPLEMENTATION OF THE INTERACTIVE READ-ALOUD APPROACH.  

Interview: GROUP 1 (4 Students) 

This set of questions will be answered orally by the students. The 

teacher is going to play as the interviewer. 

1. What do you think about the read-aloud approach? Describe briefly. 

2. List two positive aspects that this approach may have. 

3. List two negative aspects that this approach may have. 

4. Do you think it was easier to understand the text using the strategy? 

Answer briefly and give 2 reasons 

5.  Do you think this approach should be used in your English class? 

Answer briefly and give 2 reasons. 

Mention up to three things that called your attention when the approach was 

being carried out. 
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Appendix 4: Consentimiento Informado 
 
 
Sra. Victoria Uribe Allen 

Directora 

Colegio Marina de Chile  

Presente:  
Nos place extenderle un cordial saludo, en ocasión de solicitarle permiso para 

realizar en el establecimiento que usted dirige la aplicación de los instrumentos que 

conforman parte de nuestro Proyecto de Tesis para la obtención del grado de Licenciado 

en Educación en la Universidad Católica de la Santísima Concepción. 

  

Para su conocimiento, el objetivo de nuestro proyecto de tesis es descubrir la 

eficacia educativa del enfoque de lectura en voz alta en la comprensión lectora de 

estudiantes de primer año de enseñanza media (1 ° Medio C) pertenecientes a su 

establecimiento. Para esto, se ha contemplado la aplicación de los siguientes 

procedimientos e instrumentos durante el mes de octubre y comienzos del mes de 

noviembre (Duración total: 1 mes aprox.): 

  

●        Pre-Test de Lectura (Semana 1 – 11 de Oct.) 

●        Aplicación del Enfoque de Lectura en voz alta (Semanas 2 y 3 – 17 de Oct. – 28 

de Oct.) 

●        Post-Test de Lectura (Semana 4 – 2 de Nov.) 

●        Entrevistas a una reducida muestra de estudiantes y al profesor a cargo del curso. 

(Semana 4 – 2 de Nov). 

  

Por otro lado, es necesario señalar que no existen riesgos asociados en esta 

investigación para los alumnos. En efecto, es necesario destacar que la información 

extraída a raíz de esta investigación será utilizada exclusivamente con propósitos 

estrictamente académicos. Por lo tanto, la información personal de los alumnos, siendo 

ésta entendida como sus nombres, edades, o antecedentes académicos, no será divulgada 

ni publicada en el informe final. 
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Finalmente, en la medida de lo posible, agradeceríamos recibir una confirmación 

a esta petición de forma escrita, de manera tal que se eviten posibles confusiones en el 

transcurso del proceso, y al mismo tiempo, tener un respaldo de su colaboración. 

  

Agradeciendo de antemano la consideración para con nuestra propuesta y el 

apoyo como estudiantes de Pedagogía en Educación Media en Inglés, se despiden 

cordialmente, 

  

Ma. De los Ángeles Betancur y Pamela Garay Maldonado.  

             Estudiantes de Pedagogía en Educación Media en Inglés 

                                             Facultad de Educación 

                    Universidad Católica de la Santísima Concepción 
  

Nota: A continuación, se adjuntan los datos de contacto de las estudiantes a cargo del 

proyecto de tesis y la carta de Consentimiento Informado dirigida a los apoderados de 

los alumnos que participarán en la aplicación del enfoque de lectura interactiva en voz 

alta. 

  

Estudiantes RUN Nro. Telefónico Correo Electrónico 

María de los Ángeles Betancur 

Murillo 
 17.975.506-8 +56948946859 mbetancur@emingles.ucsc.cl 

  

Pamela Garay Maldonado  18.410.648-5 +56932283942 pgaray@emingles.ucsc.cl 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



6

/4/2019 

 
 

13 
 

 

CARTA DE CONSENTIMIENTO INFORMADO 

 

  

Aplicación del enfoque de Lectura Interactiva en Voz Alta en estudiantes de 1° medio de 

inglés como lengua extranjera en un establecimiento público de la comuna de 

Concepción. 
Ma. de los Ángeles Betancur 

Pamela Garay 

 

Facultad de Educación, Universidad Católica de la Santísima Concepción 
 

Estimado/a Apoderado/a: 
A través de esta carta le informamos a usted y solicitamos su permiso para que su 

pupilo/a  participe del proyecto de investigación titulado "Aplicación del Enfoque de Lectura 

en voz Alta para el mejoramiento de la Comprensión Lectora en Estudiantes de Inglés como 

Lengua Extranjera en un colegio público de Concepción” a cargo de las estudiantes de 

Pedagogía en Educación Media en Inglés de la Universidad Católica de la Santísima 

Concepción, María de los Ángeles Betancur, María Delicia Cea, Pamela Garay y Marcela 

Pérez. 

  

¿Cuál es el propósito de esta investigación? 
El propósito de este estudio es descubrir si el enfoque de lectura en voz alta, tendrá algún 

impacto en los resultados y el proceso de comprensión de lectura en los estudiantes de 

1er año medio que cursan la asignatura de inglés como lengua extranjera. 

  

¿En qué consiste la participación en el estudio? 
Consiste en una prueba de diagnóstico realizada a los estudiantes, en la que contestarán una 

serie de preguntas luego de leer un texto, cabe destacar que en este, ni en ninguna de las 

pruebas, encuestas o entrevistas, serán consultados sus nombres, ya que lo importante de su 

participación son sus resultados en sí y no quien obtuvo cual resultado. La segunda parte de 

esta intervención, se divide en dos partes, la primera consta de una actividad de lectura bajo 

un enfoque tradicional a través de preguntas y respuestas escritas. Y la segunda parte es 

donde el enfoque de lectura en voz alta será implementado con los estudiantes. Luego, serán 

aplicadas encuestas online en el formato Google.docs para acceder a los resultados de manera 

más expedita, reiterando que los datos personales de los estudiantes no serán 

consultados. Finalmente, la aplicación de una entrevista con preguntas abiertas, que nos 

permitirá conocer la experiencia de su pupilo en el uso de este enfoque. 

  

¿Qué pasa con la información y datos que usted entregue? 
Las investigadoras mantendrán CONFIDENCIALIDAD con respecto a cualquier 

información obtenida en este estudio. Toda la información será usada solo en el proyecto de 

investigación para obtener el grado de Licenciado en Educación en la UCSC. 
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¿Es obligación participar? 
Los estudiantes NO están obligados de ninguna manera a participar en este estudio. El día 

de la aplicación del cuestionario se preguntará a cada estudiante que haya sido autorizado 

por sus padres y/o apoderados si está dispuesto a participar, y tanto el padre/apoderado como 

el estudiante pueden retirar su autorización para participar en cualquier momento que 

estimen conveniente o bien no responder algunas preguntas. 

  

¿A quién puedo contactar para saber más de este estudio o realizar preguntas al 

respecto? 
Si tiene cualquier pregunta acerca de esta investigación, puede contactar a Pamela Garay 

Maldonado: pgaray@emingles.ucsc.cl 
De antemano, agradecemos su disponibilidad y participación en nuestro proyecto. 

 

 ……………………………………………………………………………………………… 
  

EN CASO DE QUE DESEE QUE SU PUPILO NO PARTICIPE EN ESTA 

INVESTIGACIÓN, FAVOR REGRESAR ESTA COLILLA FIRMADA. 
  
 

 

 

 

 

 ____________________________  ________________________________ 

 

  

   Nombre del estudiante                                     Nombre del padre/apoderado 

 

 

 

 

  

_________________________________            __________________________________ 
  

                 Firma del padre/apoderado                                               Fecha 
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Objetivo de Aprendizajes:  

 

 
 

 

 

 

 

Objectives: 

 Understand a short story from a text about Asian urban legends. 

 

Indicator: 

1.  Answer correctly different questions (open and close) regarding predictions 

about the content of the text, the text content itself and reflections, orally and in 

written. 

 

Instructions: READ THE PRE-READING QUESTIONS AND ASNWER 

THEM BEFORE READING THE TEXT. THEN, READ ALOUD THE TEXT 

ABOUT “MR. CUCKOO” FOLLOWING THE TEACHER’S INSTRUCTIONS TO 

ANSWER SOME DISCUSSION QUESTIONS ORALLY. AT THE END WORK 

TOGETHER TO CHECK YOUR UNDESTANDING AND COMPARE 

OPINIONS. IF YOU HAVE ANY DOUBT ASK THE TEACHER TO CLARIFY 

VOCAB OR INSTRUCTIONS. 

A. PRE-READING.  

(Answer considering the video recently watched) 

 

1. Do you know something about Asian Culture? 
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________
_____________________________________________________________ 

 

 

NAME: DATE:    

READING COMPREHENSION SKILLS: READING 

ALOUD   
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2.  Do you like horror stories or movies? If so, which one was the scariest 
for you? Why?  

________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________ 

3. What do you think the text is going to be about? 

________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________

_____________________________________________________________ 
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B. READING. 

          THE CUCKOO MAN… 
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C. POST-READING 

Draw a picture of MR CUCKOO according to what you have 

imagined with the urban legend reading. 
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IMPLEMENTATION OF THE READ-ALOUD APPROACH- 

Survey 

Read carefully and write your opinion by choosing a number 

from 1 to 5. Please try to be sincere 

Thanks, and have a great day! 
 

1=Never 2=Rarely 3=Sometimes 4=Usually 5=Always 
 

*Obligatorio 

 

 
1. Dirección de correo electrónico *  

 

 

Pre-Reading 

Read carefully and write your opinion by choosing a number 

from 1 to 5. Please try to be sincere 

 
1=Never 2=Rarely 3=Some times 4=Usually 5=Always 

 
2. I am able to make predictions about the story. * 

Marca solo un óvalo. 

 
      1     2    3     4     5 

 
 

     

 
 

 
 

 
 

 
 

 
 

 
3. I can make predictions about connections between the story and 
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the reality * 

Marca solo un óvalo. 

 
1 2 3 4 5 

 
 

        

 
 

 

While-Reading 

Read carefully and write your opinion by choosing a number 

from 1 to 5. Please try to be sincere 

 
1=Never 2=Rarely 3=Some times 4=Usually 5=Always 

 
4. I am able to use my fingers to track the words in the text. * 

Marca solo un óvalo. 

 
1 2 3 4 5 
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5. I can recognize vocabulary 
from the text. * 

Marca solo un óvalo. 

 

1 2 3 4 5 
 
 

       

 
 

 
6. I am able to discuss specific questions. * 

Marca solo un óvalo. 

 

1 2 3 4 5 
 
 

        

 
 

 

Post-Reading 

Read carefully and write your opinion by choosing a number 

from 1 to 5. Please try to be sincere 

 
1=Never 2=Rarely 3=Some times 4=Usually 

5=Always 

 
7. I can identify big ideas on the text * 

Marca solo un óvalo. 

 

1 2 3   4 5 
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8. I can connect previous ideas in the text related to similar stories  

Marca solo un óvalo. 

 

1 2 3 4 5 
 
 

            

 
 

 
9. I can make connections between the story and the real world. * 

Marca solo un óvalo. 

 
1 2 3 4 5 

 
 

           

 
 

 
10. I can communicate my ideas and conclusions about the story. * 

Marca solo un óvalo. 

 
1 2 3 4 5 
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